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単語認知の自動性と読解について Samuels (2006) では，読みのプロセス









































の Vocabulary Levels Test (1990, 2000, 2001)，日本人英語学習者のための語







(Meara & Wolter, 2004) や Lexical Organization Test (LOT)（望月, 2006）
が提案されている。また，語彙アクセスの速度を測るテストとしては，Q_




































50ペア）の Test A, Test Bの２種のテストとなった（単語ペアの例は付録②
参照)。また，Test A, B共に CELPテストの正答数と Nationの Vocabulary





久しい。Grabe and Stoller (2002) は単語認知力なしに読解はできないが，











1. Students read as much as possible, perhaps in and definitely out of the
classroom.
2. A variety of materials on a wide range of topics is available . . . .
3. Students select what they want to read . . . .
4. The purposes of reading are usually related to pleasure, . . . , and gen-
eral understanding.
5. Reading is its own reward.
6. Reading materials are well within the linguistic competence of the stu-
dents . . . .
7. Reading is individual and silent . . . .
8. Reading speed is usually faster rather than slower . . . .
9. Teachers orient students to the goals of the program, explain . . . , keep
track . . . , and guide . . . .






































































人数 最多ページ数 最少ページ数 最多語数 最少語数 平均語数
18 253 120 61055 10872 27971
表２ CELPテストの結果
１回目 ２回目
平均正答数 平均反応時間（秒) 平均正答数 平均反応時間（秒)




































































































表４ コース開始時 平均読解速度 (wpm)
英文１ 英文２ 平均
初級（26名） 64.92 69.57 67.25
























































































正解数 人数 RTと wpmの相関 CELP正答数 RT wpm 速読 正答数
１３問 17 0.11 69.9 1.45 75.5 2.5
４問 20 0.31 70.1 1.36 92.7 4.0
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problem trouble kitchen gold
tour journey action wave
particular specific create release
influence affect rush inspire
extra surplus hour town
idea concept watch cost
save rescue pool chicken
advance proceed surprise behave
choice selection design struggle
plan project arrange encounter
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語数 正答数 (１) 正答数 (２) 反応時間 (１) 反応時間 (２)
1 24748. 92 94. 1.186402496 1.143367726
2 23530. 84 86. 2.715539393 1.670204552
3 18762. 78 78. 1.198056067 1.076269674
4 25104. 89 90. 2.334574139 1.441706621
5 27097. 90 91. 1.267747562 1.488914136
6 10872. 86 84. 2.898958956 2.297417462
7 61055. 76 80. 1.362630395 0.997343744
8 19351. 83 86. 1.517909957 1.224596244
9 18904. 90 87. 1.110068442 1.33983484
10 53611. 86 88. 1.968045373 2.17740625
11 27124. 88 84. 1.192970935 1.034661835
12 18103. 81 87. 1.11451083 1.11075207
13 35180. 75 75. 2.088738811 1.378554139
14 34050. 83 82. 1.537753793 1.05258422
15 33092. 84 82. 1.208441968 1.176176044
16 23270. 79 80. 1.090489711 1.15127695
17 30973. 77 73. 1.484929364 1.274820603
18 18655. 73 69. 2.025789397 1.789765843






CELP正答数 52 55 70 60 61 80 64 67 61
RT 0.600 0.749 0.782 0.831 0.848 0.861 0.916 0.923 1.185
SD 0.307 0.189 0.277 0.288 0.301 0.364 0.424 0.388 0.382
wpm 62 73 62 67 114 100 44 67 100
速読 正答数 2 2 2 4 4 3 2 6 1
CELP正答数 61 68 60 88 70 60 71 61 77
RT 1.189 1.263 1.264 1.289 1.340 1.418 1.448 1.562 1.581
SD 0.498 0.635 0.394 0.829 0.618 0.585 1.030 0.579 1.229
wpm 114 50 160 89 89 73 67 133 67
速読 正答数 4 2 4 4 4 4 3 4 5
CELP正答数 64 62 64 78 60 65 61 65.6
RT 1.642 1.865 2.059 2.065 2.067 2.126 2.453 1.373
SD 0.654 1.005 1.099 1.266 0.857 1.161 1.566 0.677
wpm 100 62 67 89 57 73 40 80.760
速読 正答数 5 3 3 3 4 6 3 3.480
テスト結果（中級）
CELP正答数 65 79 80 76 80 70 77 69 85
RT 0.6556 0.8897 0.963 1.0295 1.0853 1.0933 1.1599 1.1749 1.1792
SD 0.2917 0.2517 0.4739 0.3062 0.3638 0.4778 0.539 0.365 0.4884
wpm 100 80 114 50 57 114 100 89 80
速読 正答数 4 7 4 6 3 4 5 5 4
CELP正答数 76 79 81 70 74 73 73 82 70
RT 1.2181 1.2778 1.3421 1.4069 1.4471 1.4944 1.5209 1.6212 1.6779
SD 0.4374 0.823 0.7267 0.5948 0.6429 0.6673 0.848 1.0137 0.9409
wpm 160 114 57 67 62 100 47 80 57
速読 正答数 2 4 5 7 4 4 4 4 4
CELP正答数 82 90 72 71 73 85 71 76.1
RT 1.7567 1.7853 1.8913 2.0072 2.4332 2.4727 2.5581 1.486
SD 1.1986 1.3293 1.115 0.9168 1.4493 2.1165 1.7473 0.805
wpm 73 114 80 73 80 57 89 83.760






















Lexical Processing and Reading in EFL:
Relationship between Word Recognition Skills
and Extensive Reading /Fast Reading
The purpose of this paper is to investigate how lexical processing skills re-
late to the reading ability of EFL learners. Our KAKEN research group (sup-
ported by a Grant-in-Aid for Scientific Research (C), No. 19520532, from 2007
to 2009) has developed the CELP Test, Computer-Based English Lexical
Processing Test, to measure English learners’ ability to process words. The re-
sults in the CELP Test provide us with data on accuracy (the number of correct
answers), and processing speed (reaction times in seconds).
The present study concerns the following questions :
1) Can the higher score in the CELP Test predict potential extensive
readers?
2) Will the score in the CELP Test improve through reading extensively?
3) Do the learners who gained higher scores in the CELP test perform better
in the fast reading task?
Results may be summarized as follows :
1) There seemed to be no correlation between the pre-test score in the CELP
Test and the number of words the subjects read. The higher score in the CELP
Test could not predict potential extensive readers. 2) Comparing the pre-test
score with the post-test score, there was not much gain in accuracy, but reaction
times improved. The speed of lexical access was correlated with the number of
words the subjects read. The results suggested that the more the subjects read,
the more lexical access may improve. 3) We may be able to say that some
learners with higher CELP Test scores might process sentences faster.
